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The Beginnings of the Week-End Course:   	 Some Recollections

The first Week-End Refresher Course was held in 1946. There has been one each year ever since, so that the Course has become a regular and normal activity of ARLT. Most present members of the Association may have forgotten, or do not know, how and why the Course began, and so I gladly accept the Editor's invitation to write about it. My own memory of the beginnings was hazy until I consulted the reports printed in Latin Teaching. These brought back the details vividly, and quotations made in this article are taken from those reports.
The 'onely begetter' was Frank Lockwood, who had recently become Head­ master of William Ellis School. I followed his lead willingly but with some apprehension: four years in the army had left both my Latin and my teaching technique rusty, and I was still somewhat inhibited by the duodenal ulcer that had caused me to be invalided out of the forces.
Lockwood's idea was that the Course should be severely practical. Some lectures might be scholarly, but most would deal with teaching techniques. Above all there would be Demonstration Classes, genuine and unrehearsed. The Course would be a joint effort of both the Classical Association and ARLT. These Associations had rarely worked together, and JACT was at that time not even a dream. so this idea was novel. But it did mean that Demonstration Classes would be good examples of both traditional and newer methods.
Lockwood did all the work of organising the first Course, helped and encouraged by Mr. F. Kinchin-Smith, Classics Tutor at the London University Institute of Education. He had sent his students regularly to observe Lockwood's and my lessons before the war. In 1946 accommodation was not easy to find in London, and it was Kinchin-Smith who arranged for the course to meet in the Institute. On the Friday evening he opened what Lockwood called 'the first assault of the Home-Guard Week-End Course' with a lecture on The Needs of the Classics Today. There were, he said, six of them: better methods of teaching, better teachers, better syllabuses, a closer link with other subjects. visits to Greece and Rome, and better organisation among Classics teachers. How many of these have been supplied by now? Other lectures were given by Mr. R .W. Moore. Headmaster of Harrow, Mr. E.W. Hickie. H.M.I. and Miss A. Woodward.
The Saturday was crowded with Demonstration Classes. Lockwood took a First Year class in Latin by the Direct Method. His main purpose was to show how to save time. First there was a short game of 'Romani v. Barbari', in which each side was asked grammatical questions, and the winners always assumed the name of Romani. After this came a quick written test of five questions, and then the class read the story of Nausicaa, not translating the Latin, but having their comprehension tested by question and answer in that language. They demonstrated their comprehension further by acting the story in Latin. 'The lesson ended with a novel form of learning vocabulary, obviously rehearsed before. The boys formed themselves into the shape of a ship, and announced in Latin what part they represented. There were also winds. secundi and adversi, and thunder and lightning,and these performed appropriate actions; and of course Neptune was present with his trident."
Lockwood had swept his pupils through a lesson that amply demonstrated his tactical objectives : "Economy , i.e. the use of every movement in the lesson to good purpose; accuracy on the part of the pupils; impression of ideas, vocabulary, grammar etc. by new and compelling methods; participation of the greatest possible number of pupils."
The next demonstration was a complete contrast; it was a lesson in Sixth Form Composition taken by T.W. Melluish of Bec School, Tooting. His boys had already made their own versions of the English passage, and were now to produce a corporate version. Each had a Lewis and Short, to which he made "constant and intelligent reference". The audience was impressed with the "humble and unassuming" way in which Melluish led the class, and envied the skill with which he made his pupils almost believe that his suggestions were their own. This demonstration class was very popular, and Melluish was asked to repeat it several times in later years.
I (Heaven help me) took two Demonstration Classes with a Second Year Form from Raynes Park School. In the first I introduced them for the first time to the Subjunctive, through the medium of Indirect Command. I reverted to the stock drill of surgo, ambulo, revenio,sedeo, which luckily contains the four conjugations; the boys had met it in their very first lesson, and had practiced it in some form or other at the beginning of every subsequent lesson. I had always used it to introduce new tenses, and in the previous week had altered the commands surge, ambula etc. to iubeo te surgere, iubeo te ambulare etc. The boys were used to regarding this drill as a means of learning some new bit of grammar, and so were wide awake when, after revising iubeo te surgere etc., I introduced them with a show of awe to impero tibi ut surgas.
The new drill was repeated several times and "finally the Present Subjunctives of the four 'stock' verbs were inscribed on the blackboard in full. At that point a pupil asked 'Quid est?' 'Modus subiunctivus est, barbarice Subjunctive,' was the reply : and that was all. In conclusion Mr. Peckett initiated a game ... to consolidate the terms of the lesson. Three 'volunteers' were called for to impersonate a centurio, a tribunus and an imperator respectively. The centurio gave a direct command in no uncertain voice, 'Surge!' The tribunus said 'lubeo te surgere', and it was the duty of the imperator to say 'lmpero tibi ut surgas.' The same process was repeated with the other verbs. Stage props: one service-dress cap with red band, one Iieutenant's battle-dress blouse, one set of chevrons."
During the second lesson we read a passage from Pons Tironum dealing with Indirect Command. The boys had already been trained to ask  'Quid significat?' when they came across a word they did not understand, but I also asked questions in Latin to test knowledge of words and phrases, and explained unknown words by known Latin equivalents or sketches on the blackboard. I also constantly asked 'Quid  est  aliter  Latine?'  to  practise  alternative   ways   of  expressing  Indirect Command.
On the Saturday evening the boys from Bec School acted the story of Ulysses and Circe in  Latin, and my boys performed in Latin a play about Polyphemus which they has written themselves. "After some rowdy and irreverent songs by Mr. Peckett's boys, the evening closed with a performance by the same boys of another simple play, 'Puer qui a ludo se abstinuit ' ".
On the Sunday morning there was an exhibition in William Ellis School of text books and ARLT's Archaeological Aids. Over 160 members of both associations had attended the Course, "about three times as many as the organisers in their most optimistic moments had hoped for". Many who attended were to play prominent parts in ARLT and in the teaching of Latin later on.
	I have dwelt so long upon the first Week-End Course because it set the pattern for its successors. At them, during the next five years, there were lectures by F.R. Dale, B.L. Hallward, R .W. Moore, Prof. T.B.L. Webster, R.L. James and Prof. L.R. Palmer. G.M. Lyne came in 1947 to talk about the newly founded Orbilian Society and to show how Acta Diurna might be used in class. In 1948 J.T. Sheppard, Provost of King's College, Cambridge, gave a witty and charming lecture on Milton at the University, and in 1949 L.P. Wilkinson of the same college gave a learned and lucid paper on Ciceronianism through the Ages.
Among such scholarly lectures it is perhaps invidious of me to mention one of mine called 'Getting Down to It'. But I did put forward in it four basic principles which still seem to me to be useful in teaching any subject. The first was that teaching must be done by examples and not by rule: the rule must only come later, when pupils have understood sufficient examples to be able to generalise about them, and to use in a different context the information they have gained. To illustrate this principle I told the story of the farmer who trained a pig to switch on the electric light in its sty, by showing it how to press the switch with its nose: whenever the pig did this not only did the light go on, but also a plentiful supply of food fell into the trough. Then the farmer, proud of his success as an animal trainer, moved the switch, and the pig starved . .
Two other principles reinforce one another: a) never confront pupils with more than one difficulty at a time, b) always build the unknown upon the known. Therefore anyone who is teaching Latin to beginners must take his examples from the experience of his pupils in the classroom, on the playing-field, in their English homes (and nowadays in front of the television). He cannot, at least in the early stages, take examples from Roman life and history, unless his pupils are already familiar with them. The fourth principle is that if pupils, after being given a number of examples, still do not understand the new material to be taught, it is not their fault , but the teacher's. He has used examples which are either not vivid enough or are above their heads, and he must find others which they can understand.
During the first five years we added other ingredients to the cake which was already palatable. For instance, in 1947 there was a Latin debate on Equal Pay. "The motion 'Ne mulier petat aequa viris sibi praemia pensi' was proposed by Mr. Bentliff, who opened in a studiedly majestic Ciceronian manner, and eventually got down to brass tacks, or what he called 'aenos ungues', in a most convincing fashion. After him Mr. Fawdry spoke for the opposition in a witty and debonair speech. With him we are certain that Claude Raines will go down to posterity better known as 'Claudius Pluvius'. " When the chairman finally asked, 'Nonne femina quaedam ultimum verbum dicet?', one young lady got up and simply said 'Dico', and brought the house down. The male chauvinist motion was lost by 20 votes to 30.
The account of the 1949 Course in Latin Teaching says: "Mention might perhaps be made of Mr. Peckett's fight....with the film-strip projector. It was not obvious who hated the other more; but the latter won in the end, and proclaimed .its victory in a cloud of acrid smoke. Mr. Peckett had therefore to postpone his lecture." The strip, which I showed later, dealt with Greece on Postage Stamps. It had been made with the help of a scientist on my staff, and was later published through ARLT. The Association was early interested in filmstrips and other visual aids.
In 1950, so Latin Teaching says, I "struck a new note by giving a demonstration of Roman infantry drill, as it might have been, complete with the authentic commands dug up from a sixth century author."  I cannot recollect now who that author was. But I do remember as the squad marched off,  it was kept in step by the 'centurion' who shouted 'Sin, Dec, Sin, Dec....', words which I feel are more conjectural than authentic.
But the Demonstration Classes always remained the core of the Course, and Lockwood, Melluish and I continued with them, sometimes in Latin, sometimes in Greek. It was very gratifying to find others willing to do likewise.  K.L.Fawdry, then in his early years of teaching, was the first of these bold spirits. In 1947 he demonstrated First Year work with a B stream reading Latin For Today, using a good deal of oral work. He showed clearly that some use of the Direct Method is worthwhile even if the teacher does not 'go the whole hog'. He also refuted the objection that "Direct Method is all right for clever  boys with a brilliant teacher and a great deal of time."
Next year Miss D. Winter from Bromley High School gave a demonstration of traditional second year work, and Miss S. Mackinder from St. Ursula's, Greenwich, gave an unusual lesson on Roman Dress and Hairstyles, using a filmstrip which her pupils themselves had made. Some of them were in Roman costume. By 1948 A.R. Munday had joined me at the Priory School, Shrewsbury, and he gave a demonstration of First Year Latin which was so full of vitality that "As somebody said, 'It had to be seen to be believed.'". This was the first of many demonstrations that he was to give. During the Third Year lesson which he took in 1950 he deliberately used for the first time the words 'Oral Method'. He did so to describe more accurately the method we were using at the Priory, by which we always introduced a new point of grammar orally. He also wanted to distinguish this method, with its carefully devised system of introduction, rule-making, practice, testing and scrupulous learning of accidence, from a misconception of the Direct Method which had become current; for some people believed that this consisted in nothing more than getting pupils to babble Latin in class and leaving the rest to some kind of magic.
In 1949 Miss E. Heath, who had been present as a student at the first Week­End Course, brought a class of girls from St. Alban's High School to demonstrate in a lively way how she was teaching Greek before Latin. In 1948 mention had been made of "a new Latin Course being written by Mr. Peckett and Mr. Munday." That Course was soon to be pubIished as Principia and Pseudolus Noster, and in 1950 J.S. Shields, Head of Basingstoke Grammar School, and later Treasurer of the Classical Association, used Principia in a demonstration of First Year Latin. He was "a bold man to adopt the Direct Method after so many years of teaching on traditional lines", but he did so remarkably well. It was amazing how he conjured useful visual aids from the sleeve of his gown, including two buns and a bottle of milk. Next year Shields demonstrated with the same boys in their 5th term of Latin; they were now able to tackle successfully a passage from Aeneid Book II.  In 1950 Mr. Munday used in his First Year Greek Demonstration the raw materials of the Greek Course which he and I were writing. This was published, after a further fourteen years' testing, as Thrasymachus.
I end these recollections of the early Week-End Courses with 1951, because that year marked for me at any rate the end of a stage in their history. In 1951 I took a Demonstration Class in Greek with a First Year Sixth Form. There were, if I remember rightly, nine boys in the class, and all were in the Beginners' Class which I demonstrated in 1947. All of them were to go to Oxford or Cambridge, most with Open Awards, so that for them a wheel had almost come full circle.
In the October of that year too, in answer to a constant demand for Week­End Courses in the provinces, the first of several was held in Bristol, so that the London one was no longer unique. I remember little of what happened in Bristol except that it was ably directed by Dora Pym. I went with Dr. Loehry who gave a demonstration with a class of some twenty boys whom we took with us from Shrewsbury. They all slept in somewhat cramped conditions on the floors of various rooms in Dora Pym's house. We had to get up in the night to quell an uproar which started, so we were told, because one boy trod on another's ear. And next morning that good lady . undaunted by rationing, regaled us all on fried eggs and sausages for breakfast.
In 1951, when the number attending had risen to over 200, the chairman of a discussion asked "how many present taught purely by the traditional method. It was amusing and amazing to find that almost everyone present acknowledged some tincture of the Direct Method in his teaching." Lockwood, Munday and myself all felt some sense of achievement. Not that we had consciously tried to propagate the Direct Method. But Lockwood and myself had been taught by Dr. W.H.D. Rouse and his staff, who had invented that method of teaching Latin and Greek; and Munday had been taught by Lockwood. We had all enjoyed being taught that way, and we enjoyed teaching that way. Above all we loved the wide areas of Greek and Latin literature that we had been enabled to read. We hoped to be able to pass on to others some of that love and enjoyment ,and it looked as if we were, to some extent succeeding.
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